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Introduction: 

In most developing nations, limited children finish secondary school and many don’t even 

finish primary school.In emerging and advanced countries alike, kids do not have access to 

essential tutoring because of inequalities that based on sex, health and cultural identity (ethnic 

origin, language, religion). These children find themselves on the boundaries of the education 

scheme and do not benefit from learning that is vital to their academic and social 

progress.Issues connected to poverty for example unemployment, illness and the blindness of 

parents, increase the risk of non-schooling and the drop-out rate of a child by 2.Numerous 

children from underprivileged circumstances are forced to abandon their education because of 

the health problems related to famine or with the intention of work and provide support for the 

family. 

Key words: 

Third World :  

The expression ‘Third World ’ was firstly used mentioning the developing countries of 

Asia, South America, Africa, the states not related to the first World or the Second World. 

At the fall of the Soviet Union and therefore the end of the conflict , this idiom was used 

mutually with evolving countries, but the concept has become invalid because it does 

not represents the present political or economic state of the planet . "Third World" was a 

political, instead of an economic, grouping. 

Most Third World nations are previous colonies. Having earned independence, plenty of these 

nations, particularly smaller ones, were confronted with the challenges of nation-building on 

their own for the first time. Due to this mutual background, almost all of these nations were 

"emerging" in economic circumstances for most of the 20th century, and many still are. This 

phrase, used currently, usually signifies nations that have not developed to the equal levels 

as OECD nations, and are therefore in the process of developing. 

In the 1980s, economist Peter Bauer presented a rival definition for the phrase "Third 

World". He declared that the attachment of Third World position to a specific nation was 

not grounded on any steady economic or political standards, and was a mostly random 

process. The large variety of nations studied part of the Third World categorized broadly 

from economically undeveloped to economically developed and from politically non-

associated to Soviet- or Western- propensity. An argument could even be made for a 

way parts of the U.S. are more like the Third World. 



The only aspect that Bauer found mutual in all Third World nations was that their 

governments "request and take Western aid", the giving of which he intensely opposed. 

Therefore, the term "Third World" was challenged as inaccurate even throughout the Cold 

War period, because it had no logical or communal identity amongst the nations it allegedly 

comprised. 

 

MENA region:  

MENA is an abbreviation for the Middle East and North Africa (MENA) region. The area 

contains roughly 19 countries. The MENA region has 6% of the world's population. Due to the 

region's extensive fuel and natural gas reserves, MENA is a significant source of international 

financial constancy. The Middle East and North Africa (MENA) region includes the countries 

of Algeria, Bahrain, Djibouti, Egypt, Iran, Iraq, Jordan, Kuwait, Lebanon, Libya, Malta, 

Mauritania, Morocco, Oman, Qatar, Saudi Arabia, Somalia, Sudan, Syria, Tunisia, Turkey, the 

United Arab Emirates (UAE), West Bank and Gaza, Israel and Yemen.  Despite that Israel is 

geographically located in the MENA (Middle East and North Africa) region, this article 

emphases the nations that are surrounded by the Arabic language majority, except Iran where 

Persian is the official language and Turkey where Turkish is the official language. 

Even though most MENA countries share mutual identity construction features - Islam as the 

leading religion and Arabic as a mutual language (except Iran and Turkey), they vary in 

ethnicity, tradition, history and verbal dialects of Arabic. Economic progress policies also 

diverge between the oil-manufacturing states such as Kuwait and United Arab Emirates and 

the non-oil manufacturing countries such as Tunisia and Jordan. 

 

 

 

 

 

 

 

 

 

 

 

The Organization for Economic Co-operation and Development:  

The Organization for Economic Co-operation and Development is an international economic 

organization with 36 participant nations, created in 1961 to stimulate economic progress and 

world trade. It is a setting of countries expressing themselves as dedicated to democracy and 

the market economy, maintaining a stage to compare policy experiences, pursue responses to 



common difficulties, identify good practices and manage domestic and international policies 

of its participants. Most OECD members are high-income economies with a very high Human 

Development Index (HDI) and are named as developed countries. 

 

Background Information: 

Third World Countries: 

In practice, shaping educational quality creates issues. The quality of an academic system, or a 

part of that system, is typically delineated in terms of inputs into the teaching method 

(teachers, equipment, materials, etc.) instead of in terms of student action, primarily as a result 

of inputs are easier and less pricey to measure. Moreover, these measurements focus on formal 

rather than actual quality characteristics: a college can have highly qualified however not 

essentially very driven employees, whereas another may be poorly equipped and however 

ready to create good use of the few facilities it has. There are conjointly some indicators that 

are often utilized by planners in developing countries as approximate means of measure 

quality, e.g. repetition, drop-out, promotion, and transition rates. This is most likely because of 

their availability. However, while they are helpful for creating aggregate comparisons between 

regions of a country, and between countries, they are less relevant for analyzing variations in 

performance between colleges and between kids within the same grade. For this, measures of 

learning outcomes will be necessary. However, where such information exists, (for instance 

results in standardized accomplishment tests) they tend to concentrate on the acquisition of the 

traditional knowledge and skills. They are typically solely accessible in general cognitive 

domains - verbal skills and mathematics - and not as regards manual skills and behavioral 

patterns. Moreover, the attainment of more complicated - however not less important 

educational objectives - are rarely evaluated: 'individuals, capable of operating in cooperation 

with others'; to demonstrate the ability of inquiry and problem solving', etc. 

An effective school is a school that provides a major contribution to the 

students' accomplishment independently of the students' background and therefore 

the community context. In different words, it's the worth added by the college to the 

students' literacy, academic and social skills through its teaching practices, general 

organization, and management, etc. 

Rapid growth, instead of increased relevancy of education, was a priority throughout the 1960s 

within the recently independent nations. The spectacular growth that happened at all levels 

was simply designed on existing syllabi, though the foremost blatant expressions of colonial 

heritage were removed. The primary wave of 'qualitative reforms', ready within the late 1960s 

and early 1970s, geared toward adjusting the academic system to the socio-economic and, 

above all, the cultural wants of the country. These efforts involved especially the introduction 

of endogenous curricula however structural changes within the system were conjointly 

envisaged. In several countries, particularly in Africa, this type of reform went on the far side 

of the teaching-learning method within the ancient sense ('ruralization of the curriculum', 

'education and productive work', 'education for self-reliance', etc.). In addition, efforts were 

created to update existing written learning materials and to adapt the curricula, in for instance 

arithmetic and science, to the new trends prevailing in industrialized countries. Sadly, the 

attention and resources are given to teacher-training in course of study development rarely 

corresponded to what was expected from the academics. It seems that in most developing 



countries activities focused more on secondary education instead of on primary, as a result of 

the former's crucial position as regards allocation and choice of pupils. 

The first wave of curricular reforms achieved alleviated results, and a few never even 

materialized. As an example, in West African countries, the relative failure of these efforts 

was because of two basic factors. Firstly, changes in content did not very mean that the college 

became adapted to the native environment, nor did it contribute to its transformation. 

Secondly, the teaching/learning strategies remained unchanged. It would have been necessary 

to develop a replacement pedagogy that took into thought not solely the psychological aspects 

of the African child however conjointly the values, and modes of lifestyles of African 

civilizations. This is often vital within the light of official intentions proclaimed in several 

African and Asian countries to stress the importance of child-centered curricula and activity-

based teaching. 

 

When it comes to reaching equitable access to quality education, the world’s poorest countries 

lag far behind. to the 2017 Global Education Monitoring Report, some 61 million children of 

elementary school age don't have the prospect to go to high school. More than 32 million of 

these children are living in sub-Saharan Africa, and nearly eleven million in South Asia. S of 

the children who do not go to school are girls. The underprivileged population groups also 

contain native people, religious, ethnic and linguistic minorities, people with disabilities and 

people living in conflict areas. 

Numerous boys and girls are registered in school but drop out of primary school first. The 

state is especially dramatic in sub-Saharan Africa. Only 59 per cent of children there finish  

their primary school education. There are also deficiencies with regard to the quality of 

teaching. According to UNESCO predicts , more than %50 of primary school graduate 

students worldwide and more than %60 of adolescents  in lower secondary schools are not 

even capable to read at a basic level. 

According to the Global Education Monitoring Report, in 2015 there were 62 million 

adolescents who did not go on to a secondary school after they completed primary school. 

More than 140 million adolescents and young adults did not have the opportunity to take the 

school-leaving examination qualifying them to pass in higher education or to graduate from 

school as the primary stage on the way to being qualified for work. Some 750 million 

adolescents (over 15 years of age) and adults cannot read or write, and almost two thirds of 

them are women. 

Crises and conflicts stops many children from going to school. The great number of those 

forced to flee their homes because of violent conflicts are women and children. In addition, in 

many of the countries where civil wars are intense, schools have been wrecked. 

A report issued by the UN Refugee Agency in fall 2016 presented that only %50 of evacuated 

children of primary school age were able to go to school. The global average for primary 

school presence is ‘. The older such children are the less their educational opportunities. 

Only " of evacuated adolescents have access to a middle school 91 is per cent. And while 

an average of 4 of all persons worldwide has the chance to study at academies of higher 

education, the figure for evacuated people is just %1. 



The schools in the cities are habitually healthier than the ones in the countryside. They have an 

easier time receiving administration money, teachers and books. The children generally come 

from families that are wealthier than their rural counterparts, and the money they pay for 

school costs helps make the schools better. Numerous schools were arranged by missionary 

groups. Missionary schools frequently deliver the best education. In the cities, the elite attends 

elite private, religious or international schools. Countless rural schools are nothing more than 

cement block, roof or mud buildings, about the size of a big suburban garage or small 

warehouse, with four or five rooms. There are generally have no windows, doors, or 

electricity, and few academic and athletic accommodations other than a chalkboard, maybe 

some desks and chairs and courtyard where children play rough games. The curriculum is 

often nationalistic and is planned to assist the needs of the governing regime more than it is to 

educate scholars. Schoolbooks have been so densely used that the paper is cracking. They 

don’t have enough stationery to take notes. Many towns build their own schools and then 

request the régime for a teacher. Classes are often taught in local languages which are little 

worth in the major cities where most of the jobs are and other languages dominate.  

The Universal Declaration of Human Rights makes clear that every child has the right to a free 

basic education, so that poverty and absence of money should not be a barrier to schooling. In 

many developing nations, over the previous several decades, governments have declared the 

cancellation of school fees and as a result, they have seen remarkable increases in the quantity 

of children going to school.  But for many the poor families, school remains too expensive and 

children are forced to stay at home doing chores or work themselves. Families stay locked in a 

cycle of poor economic conditions that goes on for generations. In many countries in Africa, 

while education is supposedly free, in practice “informal fees” see parents forced 

to buy “compulsory items” like uniforms, books, pens, extra lessons, exam fees, or funds 

to support the school buildings. In alternative places, the shortage of functioning public 

(government-supported) colleges implies that parents have no alternative but to send thei r 

kids to private schools that, “low-fee,” are unaffordable for the poorest families who risk 

making themselves destitute in their efforts to urge their children better lives through 

education. 

 

The quality of teaching is poor in many developing nations. Even children who have finished 

primary school may lack basic skills in reading, writing and arithmetic. Many curricula do not 

set clear targets. They are overloaded with subjects and do not meet the learning needs of 

primary school pupils.  

Often, insufficient attention is paid to cultural and regional factors and to the living 

conditions of the kids and teenagers.. Many curricula also convey distorted or stereotypical 

male and female role models.Teaching methods are often outdated. Group work, independent 

learning, critical thought and problem-solving, using new technologies and teaching life skills 

are not sufficiently promoted. As a result, young people lack the crucial knowledge and skills 

that will later help them make their way in the labour market. 

 

Rural regions particularly, however conjointly several poor urban districts to lack a 

comprehensive network of primary colleges. children in rural regions may have to walk 

terribly long distances to high school. Many girls don't seem to be allowed to attend colleges 

some distance away as parents are involved regarding their safety. Teacher’s operating 



conditions in developing countries are often unacceptable: several lecturers have to be 

compelled to teach 2 or 3 shifts every day, with massive classes and low pay. many faculties 

are poorly equipped. several lecturers are poorly trained and ill-prepared for what awaits them 

in colleges. The low esteem within which the profession is a command, lack of job security 

attributable to fixed-term contracts and also the remote location of the many colleges don't 

build teaching an attractive vocation. in step with recent projections from UNESCO, nearly 

sixty-nine million new lecturers are going to be needed between currently and 2030, in order 

to confirm that high-quality primary and education, are often provided worldwide.  

With more and more boys and girls being registered in a class in developing countries and 

conjointly finishing school, additional post-primary education and coaching opportunities 

ought to be established. The opportunities on the market don't seem to be adequate and, in 

several cases, they're neither double-geared to the wants of the economy and of society nor do 

they meet the wants of the kids. The education systems in several countries square measure 

rudimentary. The teaching is sometimes too theoretical and deficient in line with the wants of 

the market. Universities and schools in developing countries square measure poorly equipped 

and lack funding. only a few of them square measure able to fulfill their responsibilities as 

establishments for teaching and analysis adequately. 

 

Despite the very fact that education is a universal right, being denied access to school is 

common for the world’s 93 to 150 million kids with disabilities. In a number of the world’s 

poorest countries, up to ninety-fifth of kids with disabilities are out of faculty.  

Students with disabilities have lower attending rates and are adding more to be out faculty or 

leave school before finishing primary education. they're suspended or expelled at a rate quite 

double the rate of their non-special education peers. A combination of discrimination, lack of 

coaching in comprehensive teaching strategies among lecturers, and an absence of accessible 

faculties leave this group uniquely prone to being denied their right to education. 

 

One of the most important issues with education and health care within the developing world, 

in step with the world Bank, isn't a scarcity of cash, however “getting academics and doctors 

to report back to work." When Harvard and world bank researchers conducted unexpected 

visits to primary faculties in rural India, they found 1 / 4 of the academics absent and solely 

half those present were truly operating. A similar analysis in Indonesia found a fifth of the 

academics absent. The study conjointly coated Peru, Ecuador, and Uganda.  

Lack of infrastructure is a major problem at many faculties in developing countries and one 

that's joined to teacher absence. Many faculties do not have bogs and have their electricity cut 

off because their power bills haven't been paid by the Education Ministry. A 2004 study in 

Indonesia found that academics were 11 % more likely to point out up for work if their 

faculties had a restroom.  

 

Another excuse for high teacher absence is that the state use of academics to perform duties 

needed by the state that does not have something to do with teaching like engaging at elections 

and overseeing polio vaccination campaigns, as is that the case in India. At some faculties in 

India that offered college lunch programs to draw in students, academics were disbursement 

longer preparation than teaching. The Harvard and world bank study suggests that paying 

higher salaries isn't the answer. In Bangladesh, it found the highest rates of absence among 

headmasters were among people who were the very best paid. One resolution the Harvard and 



world bank study instructed was experimenting with systems within which parents were 

allowed to settle on faculties for his or her kids and public cash would attend those faculties. 

The system may each work inside the public-school system and incorporate personal faculties. 
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MENA Region 

Post-colonial period 

During the 19th and beginning of the 20th century, most nations of the region were under 

European colonization. Yet the colonizing authorities were the first to introduce a mandatory 

education, access to modern (European-style) education was limited to a select elite. Colonial 

education was made to shape local educational development. 

Colonies like the Republic of Tunisia and Egypt devoted to instructional missions that sent 

elite students to Europe wherever they might study technologies and modes of life and 

ultimately transfer their nonheritable data to their countries of origin. Such measures resulted 

in the creation of recent faculties within the nineteenth century like the Polytechnique 

(technical school) school of diagrammatic the French Ecole Polytechnique in the Republic of 

Tunisia.  

By the late nineteenth century, there was a broad awareness of Western culture's impact. The 

new Ottoman ruling élite, spoken as intelligentsia, was trained in specialized faculties beneath 

the steerage of European specialists. Governments seeking reforms trained the intelligentsia 

élite as officers, doctors, engineers, and law enforcement officials. In Cairo, lawyers were 

trained at a French graduate school so as to be able to add mixed courts. In Tunisia, the French 

colonizers controlled each primary and secondary faculty like the Sadiqiyya, a middle school 

established as a model of a French high school, the lycée. 

 

Historical perspective: 

In the Middle East and North Africa, throughout the post-colonial epoch, throughout the post-

colonial epoch, education unfold as an outcome of the necessary social changes and therefore 

the growth of domestic élite as a governing power. The avidness of national governments to 

make a robust nation created the action of accomplishment an important ability for increasing 



human potential. Most students and policy manufacturers within the region have argued that 

education is the foundation of society's economic process and development. They underline 

the importance of investment in education to market sustained economic development, though, 

despite vital growth of academic reach and services, the state remains high. In the post-

colonial amount, the dominant pattern has been governments’ management of education. The 

growth of primary, secondary and tertiary education has complemented the quick growth since 

the 1960s. Between 1965 and 1990, the share of scholars registered in primary education 

inflated from sixty-one to ninety-eight. Although the introduction of upper education 

victimization, the pace of registration at the university level inflated considerably forthwith 

following independence. In 1939, there have been no over nine regional universities, and by 

1960, 20. States with the best numbers of registered students enclosed Egypt, Syria, Lebanon, 

and Iraq. 

In the conservative governments of Saudi Arabia and Yemen, European-style education was 

slow to develop. Governments were cautious to expose the students to dogmas that might 

oppose the Islamic culture, although Kuwait served as an exemption. The Persian Gulf states 

have since introduced far-reaching educational improvements, with the notice that only by 

installing in their own human capital will they see economic development continue beyond the 

oil boom years. Lately, Saudi Arabia's King Abdullah has been presented within the 

international press for his efforts to determine multiple centers of learning, with a mixed-

gender Western model.  

Post-independence Challenges: 

Problems in increasing access to education were mutual to all MENA nations in the post-

independence years. Inexpensive education did not essentially decrease the number of 

uneducated children as a result of the population boom. Likewise, the educational system 

verified to be insufficient as classrooms, controlled by overworked and often underqualified 

teachers, were full with children.  

Other issues emerged because the state tried to unify multiple systems beneath the state: 

European-style and Islamic, public, and personal, instruction in Arabic et al. during a foreign 

language, usually. As a result, whereas some Islamic colleges were closed, others became a 

part of larger universities. As Associate in Nursing example, the Zaytuna, a 

conventional Islamic college in capital of Tunisia, was incorporated to the college of Shari'a of 

the University of capital of Tunisia. Another pattern seen beneath post-colonial 

government management of education was the Arabization of academic establishments. 

Schools that in colonial rule educated through the medium of a remote language, began to 

show in Arabic. As a consequence, students' opportunities to master a 

remote language minimized in countries like Syria wherever introduction to an ecu second 

language occurred solely within the secondary colleges, Students who moved through the 

strictly exam-based system were, and frequently continue to be, ill-equipped with skills 

necessary for university-level education and employment.  

Students who wished to pursue their studies abroad had to believe in family wealth or 

government scholarships. People who weren't ready to master a remote language featured 

serious obstacles. However, because the best-quality education may solely be obtained private 

faculties, a moneyed educated elite remained. The elite category continued to master foreign 

languages and to relish employment benefits. Against this, the larger a part of society had to 



believe the government's instructional facilities and dwindling opportunities publicly sector 

positions.  

Women in Post-colonial Societies: 

The unfold of education within the region has engendered several social changes that 

influenced the position of girls in MENA countries. Most significantly, even in conservative 

regimes, women had access to education. Throughout the region, whereas the proportion of 

women in primary colleges was as vital as that of boys, female access to instruction was 

steadily rising. Correspondingly, because of their improved level of acquirement, educated 

women may work as lawyers, doctors, and workers in social services. In countries like Tunisia 

and Iraq wherever the state governments were willing to rapidly modernize their societies. 

Literacy rates 

As a result of government investment in education, the typical academic attainment of the 

proletariat multiplied. although mostly thought to be an emblem of national accomplishment 

instead of a financial goal, high accomplishment rates had quite doubled within the countries 

of the Middle East and North Africa within the amount spanning from 1960 to 1995. Despite 

the advance of accomplishment levels within the region, there was a discrepancy between the 

countries with a big urban population during which accomplishment rates had marked a 

gradual increase and therefore the preponderantly rural countries wherever the proportion of 

illiteracy was remarkably high. Due to the rising range of young students, particularly in rural 

areas, countries like Yemen, Egypt, and Morocco face a significant obstacle towards achieving 

universal basic education. In Egypt, guaranteeing education for those aged below fifteen is a 

huge challenge as more than a 3rd of its population is between half-dozen and fourteen with a 

degree in rural areas. Within the mountainous areas of Yemen, despite substantial efforts to 

make new schools or repair existing ones, categories could meet outdoors. 

Further tries at raising skill rates square measure being processed within the MENA region 

with selected stress on educating girls in rural areas wherever the extent of illiteracy normally 

is high particularly among females. According to the world Bank report in 1999, within the 

rural areas of Morocco, just one woman out of 10 can read and write.. The United 

Nations Education, Scientific, and Cultural Organization reported that over seventy-five 

million girls and forty-five million men across the Middle East East and North 

Africa region were illiterate. 

 

The quality of education could be a crucial issue in economic development. in order to judge 

the standard of education, it's vital to grasp and evaluate its impacts. Such a method may be 

through comparative studies each among the MENA region and internationally. However, as 

solely Iran and Jordan have participated in recent international assessment studies, the market 

knowledge on the standard of education within the MENA region is extremely low. Both 

Jordan, that participated within the 1991 International Assessment of Educational Progress, 

and Iran, that did therefore within the 1995 Third International Mathematics and Sciences 

Study, showed a really low level in mathematics and science however with the best increase 

from 1995 to 2011. 

 



More significantly, educational systems in MENA don't powerfully rely on the inculcation of 

cognitive problem-solving skills. They're rather inspired to memorize answers to a restricted 

variety of issues so as to pass one examination once another. As a result, they're rewarded for 

being passive instead of active learners, and in the end graduate into a job market that values 

ability and problem-solving, partly explaining the staggering 25% youth unemployment rate 

within the Middle East, the highest of any region worldwide. The prices of youth exclusion, 

together with youth state, are calculable to achieve as high as US$53 billion in Egypt (17% of 

GDP) and US$1.5 billion in Jordan (7% of GDP).  

Some indicators, like the offered sources of information on individual students or the patterns 

of expenditure in primary faculties, are often useful in crucial the standard of education in 

MENA. In several MENA primary faculties, students have access to one textbook in each 

subject every year. this means that the book itself is that the solely supply of data. 

Correspondingly, the event of cognitive skills tends to be slow and depends on the student's 

personal efforts to assimilate new info, therefore progress. Additionally, such a method will 

even be slower attributable to the absence of alternative reading materials and video programs 

which will offer more illustrations and create the studied topic clear and apprehensible. 

From a distinct perspective, countries within the Persian Gulf states spent four times additional 

on students in education than on students in basic school. Tunisia, Jordan, and Morocco spent 

correspondingly regarding 8, 14, and 15 times additional on a student in university than on a 

student in obligatory education. Although it would be argued that this is often thanks to the 

prices of upper education, governments that pay over 10 times per student in education tend to 

ignore the importance of obligatory education's importance in personal and intellectual 

development. 

Problems of education quality  

According to the 2002 Arab Human Development Report, “the most worrying facet of the 

crisis in education is education’s inability to supply the necessities for the event of Arab 

societies.in the region affects each male and females. Despite that both secondary and better 

education are considered the most appropriate sources that give coaching and expertise for the 

future labor force, access to schools or universities continues to be restricted. In cases when 

education is available, it suffers from the inferiority of its academic system, lack of academic 

materials or qualified academics.  

 

The financial problem emanates from the region itself: the intervention of the government to 

supply a free education has begun to become heavy as a result of the increasing range of 

scholars who complete their basic education and seek to further their studies. As a result, the 

central government faces the challenge to manage the unsustainable value of providing free 

education for the ever-rising range of scholars and doing thus at completely different academic 

levels.  

 

From a unique perspective, within the MENA region, despite intensive governmental 

investments in education in order to enhance the potency of education and lift the extent of 

educational accomplishment, the standard of education remains a tangle. In line with the 1995 

World Education Report, though female's access to education within the MENA is low when 

put next to male entry rates, the inferiority of academic systems within the region affects each 

male and females. "There remains a pressing quality downside in terms of 



educational outcomes within the region, with pedagogic strategies remaining mostly 

targeted on rote acquisition rather than applied downside finding and assessment 

strategies." 

 

One way to clarify such a development may well be to argue that academic management has 

not witnessed substantial changes and reforms since the post-independence amount. In fact, 

throughout the 1950s and therefore the 1960s, academic systems were framed and planned in 

accordance with the stress of state industries, agriculture, and services. The central 

government used to anticipate the desired skills for future workers before deciding and 

designing completely different academic specializations. No less important, the number of 

recent employees was conjointly determined. Workforce forecasts had to predict the number 

of workers needed in each field before students' graduation and completion of secondary or 

educational activity.  

 

Similarly, access to educational activity was conjointly monitored by the government. fairly 

often programs open and shut in line with governmental designing and in accordance with 

market demands. Also, the centralized designing helped to work out the required technical, 

manual or skilled services that cause the nation's economic process. Thereupon, the quality 

across specialization wasn't versatile. additionally, as there was a lot of stress on adept manual 

and technical professions, tutorial coaching was thought-about extraneous.  

 

What is more, entry to the specialized universities of drugs needed the acquisition of specific 

tutorial experiences instructed in specialized secondary faculties set within the cities? 

Consequently, students World Health Organization lived in urban areas may attend privileged 

academic establishments. However, students from rural areas fairly often cannot get pleasure 

from constant academic blessings. Most of these willing to continue their education at the next 

level square measure focused within the over-crowded technical faculties or universities of 

humanities and social sciences. "Educational outcomes haven't provided teens with the skills 

wanted out by non-public sector employers within the region." 

 

Gender 

The right to education is thought to be necessary for girls within the Middle East and North 

Africa. The importance of education for girls is to change them to become sensible mothers 

for the long run and active members in society. Whereas some girls understand that education 

is their entrance to a higher life within which they're able to perceive their human rights and 

afterward defend themselves against gender discrimination, others believe that educated girls 

are more productive in raising a replacement generation. 

 

In the first half of the 1990s Muslim states increased girl's enrollment in primary colleges by 2 

%, a rate four times on top of the common rate of school-age women enrollment in developing 

countries. The increase of girl's participation in primary colleges aimed at wiping the 

widespread claims that Moslem rules restricted female access to education. 

In the Islamic Republic of the Islamic Republic of Iran, the first faculty enrollment rate for 

women has increased from 80 to 96 % in 1986. Similarly, in rural areas, girl's enrollment in 

primary colleges has climbed from 60 to 80 % within the late 1990s. Within the case of the 

Islamic Republic of Iran, political commitment to realize universal obligatory education in the 



Islamic Republic of Iran has influenced instructional quality. Correspondingly, the gender gap 

at school enrollment has considerably minimized. 

 

In addition, many regimes within the Arab world have stressed the importance to enhance 

female's access to education and tried to scale back gender gaps at completely different 

instructional levels. Indeed, it's foretold that by the year 2010, Arab countries will reach 70 % 

of the acquirement rate as a result of the sustained improvement of education particularly with 

regards to women. Tunisia stands as an associate illustrative example of a productive policy 

that has started in 1956. It geared toward reducing gender gaps. The government's liberal 

policy towards girls has influenced women's standing within the country and reduced gender 

difference in access to education. 

 

The significant shifts in girl's enrollment rates in obligatory colleges were experienced by 

alternative countries within the MENA region. From 1960 to 1988, girls' enrollment rates in 

Syria, Libya, and Iraq have climbed correspondingly from 44 % to 94 % (Syria), from 26 to 90 

% (Libya) and from 39 to 88 % (Iraq). In line with the World Bank, the broader gender gaps 

across the MENA region square measure found in Yemen, Morocco, and Egypt. In Egypt, 

more than 600.000 women aged between 6 and 10 don't move to faculty. The bulk of those 

uneducated women square measure targeted in rural areas, particularly in Upper Egypt. Such a 

development resulted from the inferiority of the national educational system and its provided 

services in rural areas. This was additionally backed with the socioeconomic toughies within 

the rural areas of Egypt wherever it's terribly difficult to afford basic instructional materials.  

 
 

 

Involved countries and organizations: 

Saudi Arabia: 

Saudi Arabia’s education system has gone through an skilledt ransformation. When the 

kingdom was established in 1932, education was accessible to only a few people, largely the 

kids of rich families living within the major cities. Today, Saudi Arabia’s education system 

includes over fifty public and private universities, with more planned; some 30,000 schools; 

and a large variety of faculties and different establishments. The system is hospitable 

to all citizens and provides students with free education, books, and health 



services. whereas the study of Islam remains at its core, the 

modern Saudi educational system additionally provides quality instruction in various fields of 

arts and sciences. This diversity helps the kingdom prepare its citizens always and work in a 

global economy. 

Canada: 

Canada’s development help focuses on establishing strong education systems that modify 

children and youth, significantly women, to induce a full 10-year cycle of quality basic 

education. They do these run-through partnerships with developing country governments also 

as Canadian and international NGOs operating within the education sector. They conjointly 

support key multilateral organizations, like the Global Partnership for Education and therefore 

the UNESCO Institute for Statistics. On the far side basic education, Canada’s development 

help includes investments to help make sure that youth and adults, significantly young girls, 

have the information, skills, and competencies they have for employment and to contribute to 

the economic process. Their support during this area focuses on labor-market-driven 

education, together with acquirement and skill, particularly for people who passed over on 

basic education. Canada conjointly funds international scholarships with the aim of reducing 

financial conditions in developing countries. These scholarships support targeted coaching and 

skills development for college students and dealing professionals from developing countries 

wherever native educational activity capability is weak. 

Unicef:  

In 144 countries around the world, UNICEF works to produce learning opportunities that 

prepare kids and adolescents with the information and skills they have to thrive. 

Key areas of their work in education include: 

Gender-equitable access to quality education from infancy to adolescence, also as for 

teenagers with disabilities, marginalized kids and other people living in humanitarian and 

emergency settings. 

Quality learning outcomes and skills development that return from strong education systems 

and innovative solutions. 

 Improved learning and protection for kids in emergencies and on the move. 

The lesson of the training crisis is clear: Business, as usual, isn't up to learning outcomes. A 

new, a lot of radical approaches that focuses on enhancing learning is long due and forms the 

premise of UNICEF’s world education strategy.  

To build a world during which each kid learns, the United Nations Children's Fund can 

gradually promote equity and inclusion. This includes creating targeted efforts for kids who 

are excluded from the premise of gender, disability, poverty, ethnicity, and language, similarly 

as those that are displaced or full of emergencies. 

UNESCO: 

In line with the Sustainable Development Goal 4, UNESCO’s work in education is to make 

sure just and inclusive quality of education and lifelong learning for all by 2030. To attain this, 

UNESCO is supporting governments within the Eastern Africa Region to strengthen academic 



systems through strategic designing and policy development, furthermore as through 

capability development interventions both at institutional and faculty levels. 

UNESCO conjointly focused its support to strengthen ministry's capacities in education 

strategic designing and management, specifically, to conduct sector analysis ,review education 

plans and develop sector plans . Capacities of MoEs officers were additionally reinforced in 

partnership with the United Nations Educational Scientific and Cultural Organization 

International Institute for Educational Planning (IIEP) in Comoros, Rwanda, and Somalia. In 

Kenya, technical support was additionally provided in strengthening the education 

management information system (EMIS) through experience and skill linked to UNESCO 

software for statistics (EDUCSTAT). Additionally, UNESCO supported the mainstreaming of 

core priorities like gender, especially, the revision of the gender in education policy in Kenya. 

Teacher professionalization was additionally a core entry purpose of United Nations 

Educational Scientific and Cultural Organization support to make sure quality education for 

all.Teachers´ policies, frameworks, and standards were developed as an example in Uganda 

and Rwanda. The standard of pre and in-service coaching programs was increased through 

harmonized teacher coaching programs and continuous skilled development. Materials have 

been developed and coaching conducted in order to strengthen teachers’ capacity in child-

centered methodologies and multi-grade teaching skills with a focus on reaching out to 

schoolchildren (Somalia).I n order to deal with the perspective of gender-sensitive pedagogy 

in teacher coaching, an assessment of gender awareness in primary colleges and an audit of 

gender-sensitive pedagogy in teacher United Nations Educational Scientific and Cultural 

Organization additionally addressed the gaps in teacher planning through supporting the 

establishment of the Teacher Management information system (TMIS) in Uganda with 

theprogram reform processes were additionally increased through the experience of the United 

Nations Educational Scientific and Cultural Organization International Bureau of Education 

(IBE), with a focus on strengthening capacitiestarget of automating the management of the 

teacher records at the national and regional levels. 

Additional promote inclusive environments and societies, empowerment advocated for the 

authorization of learners by knowledge, skills, and values. United Nations Educational 

Scientific and Cultural Organization has been supporting countries within the region to 

sensitize youth on the principles of dignity and respect others as a duty for within the 

framework of the United Nations Decade of Education for Sustainable Development (ESD) 

and therefore the global Action plan (GAP), support is additionally provided for ESD policy 

development Innovation and inclusion in education were additionally supported through 

United Nations Educational Scientific and Cultural Organization technical help for the 

deployment of ICT in education initiatives. Support was provided in Djibouti, Kenya, 

Madagascar, Rwanda, Tanzania, and Republic of Uganda and ranged from formulating 

policies and methods, developing accessible (e.g.for persons with disabilities) and up to date 

program and assessment, using ICT for pedagogical innovation, strengthening partnership for 

hardware and software deployment and coaching lecturers on ICT integration. Manuals have 

been developed and coaching conducted focusing on the ´Learning to measure to live 

approach´ and implementation at the college level through innovative practices like solar 

electrification for rural colleges. 

Learning opportunities were provided through literacy and non-formal education, with a focus 

on youth and girls. At the policy level, the United Nations Educational Scientific and Cultural 



Organization is supporting countries to conduct literacy assessment and develop policies and 

methods for adult education. Moreover, national qualifications and curriculum Frameworks 

have been developed in Rwanda and Somalia. Learning opportunities were additionally 

provided to young out of school mother mothers through literacy and life skills programs in 

Tanzania. In Somalia and South Sudan, United Nations Educational Scientific and Cultural 

Organization supported twelve community learning centers through the supply of literacy 

teaching and learning materials for youth and girls, moreover as coaching on literacy and life 

skills. Pastoralist Education approach was additionally promoted in South Sudan to provide 

production resources, literacy, numeracy, and life skills to pastoralists in cattle camps. United 

Nations Educational Scientific and Cultural Organization additionally continued its support 

role for useful literate environments through the celebration of International Literacy Day in 

the Republic of Kenya, Rwanda, and Somalia. 

Timeline: 

 

1830 Creation of modern schools in MENA region such as the polytechnic school of Bardo 

1947 The Cold War period begins 

10 December 

1948 

In the Universal decleration of Human rights it was stated that every human  being had 

arigth to get education,and that the education shall be free. 

August 14, 

1952, 

French sociologist, anthropologist, and historian Alfred Sauvy, during 

a commentary published within the French magazine L'Observateur, coined the 

term Third World (French: Tiers Monde), concerning countries that were 

unalignedwith either the Communist Soviet coalition or the Capitalist North Atlantic 

Treaty Organization coalition throughout the cold war. 

1956 The first school for girls in Saudi Arabia, called the Dar al-Hanan School was opened  

 

1960 Researchers began to show that the education of a country's population has vital impacts 

on the welfare of society and the way it'll compete globally. As a results 

of this analysis, several governments of developing countries expressed their wish to 

create and implement Universal Primary Education (UPE) initiatives. These 

countries included Africa, Asia, and Latin America. 

1970 

 

The first real decade of curriculum development in the majority of developing countries 

was started in this year once networks of program development centers were created, 

endogenous learning materials ready and disseminated, etc.  

1980 Enthusiasm for new reforms was terribly restricted since previous ones, usually obscure 

and impractical, had not met up to expectations, and the amount of economic recession 

did not encourage decision-makers to launch a series of innovations. There are different 

'built-in' barriers which stop improving the relevancy of curricula: the strictly 

instrumental examination-oriented motivation of pupils, and their parents in taking part 



within the college system, the excessive reliance upon formal academic qualifications by 

educational authorities and employers in the recruitment/selection method, and 

therefore, the purpose and content of the public examination system. 

 

1990 A recommitment was once more made to provide basic education for all at the 

world Conference on Education for All (WCEFA) held in Jomtien, Thailand. A push for 

the conference came when a staggering data showed that one hundred and 

five million children in 1985 did not attend college. These kids were between the ages of 

six and eleven years old, and also the majority of them were women. throughout the 

WCEFA specific goals were developed additionally as a framework to observe progress. 

1991 In the decade following the fall of the Union of Soviet Socialist Republics and therefore 

the end of the cold war , the term Third World was used interchangeably with 

developing countries, however the thought has become noncurrent because it no 

longer represents the present political or economic state of the world. The three-world 

model arose throughout the conflict to outline countries aligned 

with NATO (the 1st World), the eastern alliance (the Second World, though this term 

was less used), or neither (the Third World). to be precise, "Third World" was a 

political, instead of an economic, grouping. 

2000 The world Education Forum was held to review the state of education and progress 

towards the goals. Even after this commitment and focus to providing education for 

all, the amount of children not in class had fully grown to roughly one hundred twenty 

five million. 

2003 United States Of America invaded Iraq 

2006 In the Lebanon 2006 war, Lebanese children were a number of the worst affected, 

wherever %33 of all civilian deaths were youngsters and 390,000 children were 

displaced. 40,000 children had their education disrupted throughout the war, with over 

three hundred faculties having been broken. More than 1,300 Palestinians schools have 

been disrupted by curfews and closures. 

 

2007 353 teachers were dead. Almost 800,000 youngsters square measure presently out of 

college, and over 3,000 teachers have fled the country. Over %30 of children and%40 of 

university students stay at home because of worry, and paucity of colleges close to them. 

2017 the armed conflicts in Syria, Iraq and Yemen brought back the number of regional out-

of-school children to its 2007 level of over 14.3 million 

 

 

Previous Attemps to Solve the Issue 

The UN resolution which was written in 15 April 2005 ,was to ensure that the 3rd world 

countries will get the support and the help that they need.This resolution was not specificly 



succsesful but it made the other countries to give attention to this subject.Also there were other 

resolutions who didn’t got the expected reaction. 

With two or three exceptions, the international education agreements adopted throughout the 

period between the two world wars were typically of a nonformal character. The exceptions 

were within the kind of resolutions adopted by the General Assembly of the League of 

countries, the forerunner of the world organization discovered by the peace conference that 

followed world war I. The bulk were within the type of recommendations adopted by 

sequential international conferences organized by the International Bureau of Education (IBE), 

a hybrid nongovernmental/intergovernmental body established in Geneva in 1926. Education 

wasn't specifically mentioned within the pact fitting the League, though at the peace 

conference that histrion up the pact, some countries had favored its inclusion. Others felt that 

education was primarily an internal matter. 

The main declarations adopted by the UN containing provisions regarding education are 

Declaration of the Rights of the Child (1959); the Declaration on the Promotion among Youth 

of the Ideals of Peace, Mutual Respect and Understanding between Peoples (1965); the 

Declaration on the Elimination of Discrimination against Women (1967); the Declaration on 

Social Progress and Development (1969); the Declaration on the Rights of Mentally Retarded 

Persons (1971); the Declaration on the Rights of Disabled Persons (1975); the Declaration on 

the Rights of Persons Belonging to National or Ethnic, Religious and Linguistic Minorities 

(1992); the Declaration and Programme of Action on a Culture of Peace (1999); and the 

Millennium Declaration (2000). 

The United Nations General Assembly has additionally from time to time adopted resolutions 

proclaiming an international Day, Year, or Decade about education, the aim is to focus world 

opinion on a specific side of education thought of to be worthy of attention and support. 

Examples include International Literacy Day (September 8), World academics Day (October 

5), International literacy Year (1990), and united nations Decade for Human Rights Education 

(1995–2004). 

In 2000, at the World Education Forum in Dakar, the international community adopted the 

Education for All global (EFA) action plan. 2015 was set because the target date for achieving 

these goals, an equivalent date as for the Millennium Development Goals launched within 

the same year. Despite the substantial progress created in some countries, the result was poor. 

None of the EFA targets was achieved by 2015. Even the basic target of guaranteeing that 

all worldwide attend and complete primary school was incomprehensible . 

 

Nevertheless, the Education for All movement was typically acclaimed as a success within 

the 2015 global Education monitoring Report. a very important lesson learned from 

these 15 years is that, though technical solutions for promoting education are valuable, the 

political drive is important. while not the political can to implement a big variety of 

reforms, the target of providing Education for All can not be achieved at the national level. 

 

The international community is currently facing identical challenges with regard 

to implementing the 2030 Agenda for sustainable Development, which was adopted in late 

2015. Whereas the EFA goals and therefore the MDGs put the main focus on access to 

education with principally quantitative targets, the 2030 Agenda has education quality as a 

further priority. 



 

Even if developing countries increase their own budget funds for 

education considerably, United Nations Educational Scientific and Cultural Organization 

calculations says that there'll be an annual funding gap of thirty-nine billion U.S. dollars for 

achieving the academic goals of the 2030 Agenda. The poorest 

countries, specifically, are thus enthusiastic about external support, initial and foremost within 

the kind of rising commitments for education-related development activities. As it is, however, 

in recent years, industrialized countries have cut back on funding for development 

cooperation within the education sector. 

Possible Solutions: 

It is vital for all children to have lecturers with at least a good secondary-level qualification. 

Therefore, governments ought to invest in improving access to quality secondary education to 

enlarge the pool of excellent teacher candidates. Policy-makers ought to focus their attention 

on hiring and coaching lecturers from under-represented groups, like ethnic minorities.. 

All academics got to receive coaching to enable them to satisfy the training wants of all kids. 

Before teachers enter the schoolroom, they must they should good quality pre-service 

teacher teaching programs and they need ongoing coaching thus as to develop and strengthen 

their teaching skills and adapt to changes like new syllabus. academics ought to be trained to 

show multiple grades and ages in one schoolroom, in multi-lingual lecture rooms, and to 

know how teachers’ attitudes to gender variations will have an effect on learning outcomes. 

To ensure that teachers have the best training to improve learning for all children, it is 

important for those who train teachers to have knowledge and experience of real classroom 

teaching challenges and how to tackle them. Policy-makers should thus make sure teacher 

educators are trained and have adequate exposure to the classroom learning requirements 

facing those teaching in difficult circumstances. To enable newly qualified teachers to 

translate teaching knowledge into activities that improve learning for all children, policy-

makers should provide for trained mentors to help them achieve this transition. 

Governments have to be compelled to make sure that the best academics are not only recruited 

and trained but conjointly deployed to the areas where they're most required. Adequate 

compensation, bonus pay, good housing and support within the type of skilled development 

opportunities ought to be used to encourage trained academics to simply accept positions in 

rural or underprivileged areas. local recruitment can also make sure 

that quality academics reach kids in remote areas. 

Classroom-based assessments are important tools to 

spot and facilitate learners who are struggling. academics ought to be trained to use 

them so they will notice learning difficulties early and use applicable methods to tackle these 

difficulties. Providing kids with learning materials to judge their own progress, 

and coaching academics to support their use, will facilitate kids create great strides in learning. 

Targeted extra support via trained teaching assistants or community volunteers is another 

key approach of improving learning for college kids in danger of falling behind. 

Useful Links: 

https://unesdoc.unesco.org/ark:/48223/pf0000231288 

https://unesdoc.unesco.org/ark:/48223/pf0000231288


https://qswownews.com/fixing-education-crisis/ 

https://www.researchgate.net/publication/304873686_Education_in_the_Middle_East_Challen

ges_and_Opportunities 

https://www.weforum.org/agenda/2015/05/how-can-the-middle-east-close-its-education-gap/ 
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